Mp Papoje Cronuh
JOIIYHCKA HACTABA - METOJUYKHU OCBPT CA IIPUMEPUMA

Pesume: MoHorpaduja Jlonyncka Hacmasa — MemoOuuKu ocepm ca
npumepuMa CapXH TPH TJaBHA Jena. Y TPBOM Jely CYy YBOAHHU CaJp)Kaju Y OKBUPY
KOjHUX je JaT UCTOPHM]CKM pa3BOj NOIYHCKE HacTaBe, Of] MepHoJa NPBOT NOMHIbAkbaA JI0
JaHammpux JaHa. CaBpeMeHy J[OINYHCKYy HAcTaBy aHAIM3HPAIA CMO ca IO3UIHja
IIKOJICKOT 3aKOHOJABCTBAa (Ca OCBPTOM Ha CTpyKTypy 40—uacoBHe pagHe Hexaesbe);
neduHHCamba TOMYHCKE HACTaBe M IeHe CYIITHHCKE HaMeHe.

Jlpyrn nmeo cy HCTpaXuBama KOja CMO HAaMEHCKH CIpPOBEJIM 3a IOTpely
apryMEHTOBaba TEOPUjCKUX, METONMYKHX aHanu3a u3 Tpeher gena Kiure. Y OKBUPY
JIpYTOT Jiefia Cy UCTpaXkMBama Koja ce oxHoce Ha: (1) pecypce (ieHy J0IyHCKE HACTaBE U
¢onx yacoa y PermyOmunm CpOuju); (2) KoMmmeTeHnyje HacTaBHUKA (Y OKBHPY OBOT
O70Ka WCTpaXHBamba YTBPHUBAJIM CMO INTa HACTaBHUIM MHCIE O COICTBEHHM
KOMIICTEHI[MjaMa; Tparajid CMO 3a CaJpiKajuMa O JOMYHCKOj HACTaBH y yIIOCHHIIMA IO
KOjiMa ce IIKOoJyjy Oyayhu yuutespu; aHaJIu3upaId CMO CUCTEM CTPYYHOT ycaBpllaBarba
HACTaBHHUKA IIyTeM aKpeIUTOBAHMX IpOrpaMa CTPYYHOT ycaBpIlaBama, Kao U oapende
NPaBHIHUKA O BPCTU CTpy4YHE CIpeMe HACTAaBHUKA, KaKO OMCMO IPOBEPHIIN KOME CE CBE
IoBepaBa HACTABHUYKM T0Cao)  (3) MCTPaXWJIM CMO II0jaBy NMPHBATHUX YacoBa, Kao
peakije Ha cnalby HacTaBy. Y OKBHPY HCTPa)KHMBama IPHBaTHUX 4acoBa, Pa3MOTPHIIH
CMO ¥ HPHIOKHIHM ITOJATKe O PAllMPEHOCTH IPHBAaTHUX YacoBa, 00yXBaTy HACTaBHHX
IpeAMeTa NPUBAaTHUM YacOBHMa; POAMTEIbCKO] moMohu y yuemy. CacraBHu neo Oiioka
UCTpaKMBara NMPUBATHNUX YacoBa je M YHOpPEHa aHaIn3a MIKOJICKUX cucteMa CloBeHuje
n CpOuje 1o 0BOM NUTAmY.

Tpehu nmeo je METOOUYKHM MPHUCTYN IUTAHUPAKY M peau3alfju JIOMyHCKE
HacTaBe ca OCBPTOM Ha (ha3e peajm3alije U MHOTa youeHa IOrpellHa MOCTyNama y
npakcu. Y (YHKIHMjH MOCTENICHOT Mperasa ca JIpyror jena (MCTpaxuBama) Ha Tpehu neo
MoHorpaduje (METOIMUYKH caipKaju O AOIYHCKO] HACTaBH) Cy MPBHU CapiKaju OBOT jeja
KOjUMa CMO paclpaBWIM II0jaBy HEjeJHAKOT TPEeTMaHa HACTaBHHUX IpenMeTa Kaaa je
JOIYHCKa HAcTaBa y NUTamby, OAHOCHO JIa C& CaMO y OKBHPY IOjeIMHUX IpeaMeTa
JIOIYHCKa HAacTaBa 00aBE3HO IUIAHMPA U peaju3yje, JOK HCTOBPEMEHO Te TOIpIIKE HeMa
y IOpYrdM HAacCTaBHHM IpeaMeTHMa. Y OKBHPY OBOT, Tpeher nena, ¢y M KOHKPETHH
NpUMepH TUIaHWpamka | peaiu3aldje JIONMyHCKe HacraBe. YodaBajyhu Benmuku
(neuckopuinheH) JUIAKTHYKH TOTEHIHMjaJl O0Opa30oBHOI padyHapcKor codTBepa,
pasMOTPHIM CMO M MOTYNHOCTH TpHMEHE OBOT JHMIAKTUYKOT MeAMja y HOIYHCKO]
HACTaBH (Takolje ca KOHKPETHUM MPUMEPHUMA U MPEIO3UMa).

Canprxaj MoHorpaduje CHCTEMaTH30BaIM CMO M CaXeld Y OpojHE 3aKJbyuKe;
W3HETE YHI-EHHIIE MOJATHO CMO noOynpau BEIWKUM OpojeM mpuiora. basehm ce
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JIOITYHCKOM HacTaBOM, IIPUKYIIHIM CMO ¥ 00paJuii MHOTE H-eHE TEOPHjCKE U ITPAKTUYHE
acriekte. bupajyhu u3 te 6ase cagpxaje u CTpyKTypupajyhu KibUTy, IMall CMO KeJby Ja
CTPYYHO] jaBHOCTH, MOCEOHO HACTABHUIIMMA, IMPEIaMO LEIOBUT paj 0e3 CyBHUIIHOT
TEOpeTUCarha, Ca CBHUM MOTPEOHMM KOHKPETHUM IIPEAJo3MMa M IpUMEpUMa Kako Ou
METOANYKA CIIMKA AOIyHCKE HACTaBe Ouiia JeTajbHa U jacHa.

KbydHe peun: nacmaea, donyncka nacmaga, npueamuu 4aco6u, MemoouyKu
nocmynyu, 00pasosHu pavyHapcku cogpmeep.



168 Panoje Cronuh

Mr Radoje Stopié¢

DOPOLNILNI POUK — METODICNI POGLED S PRIMERI

Povzetek: Monografija z naslovom Dopolnilni pouk — metodicni pogled s
primeri je sestavljena iz treh glavnih delov. V prvem se nahajajo uvodne vsebine, v
okviru katerih je pojasnjen zgodovinski razvoj dopolnilnega pouka, od prve omembe do
danes. Sledi analiza sodobnega dopolnilnega pouka z vidika Solske zakonodaje (v okviru
40-urnega delovnega tedna) in definicija dopolnilnega pouka ter njegov osnovni namen.

Drugi del vsebuje raziskave, ki so bile opravljene z namenom argumentirati
teoreti¢ne in metodicne analize iz tretjega dela knjige. Omenjene raziskave se nanasajo
na (1) vire (cenovna vrednost dopolnilnega pouka in fond ur v Republiki Srbiji); (2)
kompetence uciteljev (v tem sklopu raziskovanja smo ugotavljali, kak§no je mnenje
uciteljev o njihovih kompetencah; v uc¢benikih, po katerih se izobrazujejo bodoci uéitelji,
smo iskali vsebine o dopolnilnem pouku; analizirali smo sistem strokovnega
izpopolnjevanja uciteljev v okviru akreditiranih programov strokovnega usposabljanja
kot tudi odredbe pravilnika o strokovni usposobljenosti uciteljev z namenom ugotoviti,
komu vse je zaupano delo uciteljev in (3) raziskali smo pojav instrukcij, ki naj bi bile
posledica »slabega«, nekvalitetnega pouka. V okviru raziskovanja smo proucili in
prilozili podatke o razSirjenosti tega pojava; obseg Solskih predmetov, za katere ucenci
potrebujejo instrukcije; pomo¢ starSev pri ucenju. Znotraj raziskav o instrukcijah je bila
izvedena tudi primerjalna analiza Solskih sistemov Slovenije in Srbije.

Tretji del vsebuje metodiéni pristop k nacrtovanju in realizaciji dopolnilnega
pouka, s poudarkom na posameznih uénih korakih in na $tevilnih napakah, ki smo jih
zasledili v praksi. Na prehodu iz drugega (raziskovalnega) dela v tretji del Monografije
(metodi¢ne vsebine dopolnilnega pouka) se prve vsebine nanaSajo na neenakost Solskih
predmetov v povezavi z dopolnilnim poukom, kar pomeni, da se dopolnilni pouk nacrtuje
in realizira samo pri nekaterih predmetih, med tem ko pri ostalih predmetih tega ne
zasledimo. V tretjem delu so navedeni tudi nekateri konkretni primeri nacrtovanja in
realizacije dopolnilnega pouka. Opozorili smo Se na moznost uporabe IKT opreme pri
izvajanju dopolnilnega pouka (navedeni so konkretni primeri in predlogi).

V vsebino Monografije smo sistematiéno vnesli S$tevilne zakljucke; vsa
ugotovljena dejstva smo Se dodatno podprli z velikim Stevilom prilog. Zbrali in obdelali
smo mnoge teoreti¢ne in prakti¢ne vidike dopolnilnega pouka. Z omenjenimi vsebinami
smo zeleli seznaniti strokovno javnost, Se posebej ulitelje in jim predati delo, ki ne bi
vkljucevalo zgolj teorije, temvec bi bila ta podprta s konkretnimi predlogi in primeri za
podrobnejso in bolj jasno predstavo o dopolnilnem pouku.

Kljuéne besede: pouk, dopolnilni pouk, instrukcije, metodicni postopki, izobrazevalna
programska oprema
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Radoje Stopic, MA

REMEDIAL TEACHING CLASSES - METHODOLOGICAL APPROACH WITH
EXAMPLES

Summary: The Monograph Remedial Teaching Classes — Methodological
Approach with Examples is comprised of three main sections. The first section contains
the introductory material covering historical development of remedial teaching, from the
first time it was mentioned to the present day. We have analysed the contemporary
remedial teaching classes from the aspect of school legislation (having in mind a 40-
hour-work week); definition of remedial teaching classes and its fundamental purpose.

The second section involves research done with the purpose to provide
arguments for theoretical, methodological analyses presented in the third section of the
book. The second section contains research related to: (1) resources (the price of the
remedial teaching class and the stipulated number of classes in the Republic of Serbia; (2)
teachers’ competences (in this part of research we have established what the teachers
think of their own competences; we have searched for the material related to the remedial
teaching classes used by the future teachers; we have analysed the system of professional
training of teachers through the authorized programme of professional training as well as
the provisions of the rules on the qualifications of the teachers in order to check who are
those employed as teachers) and (3) we have investigated the phenomenon of taking up
private classes as a reaction to poor teaching in schools. When investigating the
phenomenon of private classes, we have considered data on the extent of private classes;
the scope of subjects involved in private classes; parental help in studying. The integral
part of the section researching the private classes is the comparative analysis of the
educational systems of Slovenia and Serbia with respect to this issue.

The third section is a methodological approach to planning and conducting the
remedial teaching classes with respect to the implementation stages and numerous
incorrect actions that have been noted in practice. With the function to facilitate a gradual
transition from the second section (research) to the third section of the Monograph
(methodical content in the remedial teaching classes) the initial content of this section
discusses the phenomenon of unequal treatment of subjects when it comes to the remedial
teaching classes, i.e. the remedial teaching classes are obligatorily planned and conducted
only within certain subjects while the same supports lacks in other school subjects. The
third section provides concrete examples of planning and conducting the remedial
teaching classes. Observing a great (unused) didactic potential of the educational
computer software we have also considered the possibilities of applying this didactic
media to the remedial teaching classes (providing specific examples and suggestions as
well).

The content of the Monograph has been systematically organised and
summarised in numerous conclusions; further, we have provided additional support for
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the presented facts with a large number of examples. Dealing with the remedial teaching
we have collected and processed a lot of its theoretical and practical aspects. When
selecting the content from this corpus and structuring the book, we had a wish to present
to the professional public, especially teachers, a complete piece of work without
excessive theorising, providing all necessary specific suggestions and examples in order
to make the methodological picture of the remedial classes detailed and clear.

Key words: feaching, remedial classes, private classes, methodological procedures,
educational computer software



